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Purpose of This Guide

This guide is intended to support California educators (district administrators, principals, instructional coaches, department chairs, grade level leaders, classroom teachers) in the use of resources within the ELA/ELD Framework that focus on meaning making, which is at the heart of ELA/literacy and ELD instruction. The activities included here may be used in collaborative meetings or discussions to explore how standards-based instruction, particularly the reading standards, enables meaning making to be the central purpose for students as they interact with text, produce text, participate in discussions, give presentations, and engage in research in all content areas. 
[image: image1.emf]
What is in This Guide

This guide offers a list of the sections within the ELA/ELD Framework that focus on meaning making. Before delving into the resources identified for the content knowledge theme, reading the “Introduction to the Framework” chapter in the ELA/ELD Framework is highly recommended as it provides an essential overview to the vision, guiding principles, and organization of the framework. After reading the “Introduction to the Framework,” the entry point in working with these resources could vary based on the level of individual expertise or the local program, school, or district priorities. 

The driving goal of this document is to provide guidance to California educators in providing a robust and comprehensive instructional program in ELA/literacy for all students.  

Recommended Approaches for Working with This Guide
Suggested Process

To help ensure that all individuals are informed and prepared to engage in examining and discussing the guidelines in the ELA/ELD Framework that address meaning making:  

1. Clarify the purpose for convening and the expectations of participants. (See examples under Convening Groups below for more information.)
a. A grade level team/cohort of middle school teachers agrees to read the meaning making sections in Chapters 2 and 6 and identify key content, figure, vignette, snapshot, or common instructional strategies as a way to increase students’ meaning making skills applicable to each grade level.

b. A cohort of instructional coaches discusses Figures 2.6 – 2.11 and how the strategies can be used to develop a stronger sense of how meaning making might be implemented in the classroom, how they can articulate that it is a local priority, play a role in aligning resources to support its implementation, and/or include these practices in school/district plans.

c. A school leadership team (principal and teacher leaders) meet as a study group to develop a common understanding of the vision of ELA/ELD in the framework and talk about how to use the study guides to lead professional learning at grade level meetings.

2. Provide guidance on what participants will be reading, how they will be reading it, and what they will do after they read selections from the ELA/ELD Framework. (See Reading the ELA/ELD Framework below for more details.)
3. After each meeting, participants set goals and identify indicators of progress toward attainment of goals.  Facilitators keep participants informed of any progress made in response to their implementation action or input.

Convening Groups

When people are asked to be part of any meeting, they are being asked to commit their time, attention, and energy. When convening a group to engage in discussions that focus on meaning making, consider: 

1. Who should participate? What are the expectations of these participants? (Besides engaging in discussions and implementing agreed-upon approaches to support a robust and comprehensive instructional program in ELA/literacy for all students, will participants also be expected to provide input on determining new initiatives?) What prior knowledge and experience, if any, should participants have with literacy, reading comprehension, the writing process, structuring student discussions, facilitating student presentations, and organizing opportunities for students to engage in research?

2. How will the purpose and objectives of the meeting(s) be communicated? How will the participants’ roles, time commitment, and other expectations be communicated? What follow-up activities (data analysis and reflection, discussion of progress of trial implementation of new strategies, etc.) are planned to support further learning and success?
3. How will the participants’ interest and engagement be maintained? What strategies will be utilized to help establish or develop trust and mutual respect to encourage honest conversations and ensure all views are heard?

4. Who can successfully design and facilitate effective meetings? Will this crucial role be designated to one individual, or will this responsibility be shared?

The time the group meets may be adjusted to accommodate longer discussions or time constraints. Suggested times for activities:

· Allow 20–30 minutes for participants to share responses to the reading. (See the section titled Discussion Based on the Reading.)

· Allow 20–30 minutes for participants to reflect and develop common agreements. (See the section titled Reflection and Discussion Questions.) 

· Allow 20–30 minutes for participants to draft specific implementation activities. Completion of this task may be prolonged as information is gathered from appropriate stakeholders. (See the section titled Activity to Facilitate Implementation.) 

Reading the ELA/ELD Framework

Reading and analyzing the resources highlighted in this guide can happen independently, before individuals meet, in order to best utilize participants’ discussion time. Those leading these activities (reading select portions of the ELA/ELD Framework, facilitating discussions, and guiding the identification of strategies to implement) may ask participants to read relevant sections and respond by using a strategy that supports understanding. This provides an opportunity for participants to utilize firsthand a strategy they may later choose to incorporate into their own practice. Some options include:
· Follow the Focused Reading protocol. Process: 
· Members read and mark text for purposes, such as:

( Affirms prior knowledge

!   Surprises you

?   You wish to know more about this

· Within small groups and in round-robin fashion, members explore the items they marked. Each member shares only one item at a time.

· Explore only items marked as ! or ?.
· Follow the Save the Last Word for Me protocol so that participants can build on each other’s thinking. Participants may have an open dialogue after every member has had an opportunity to initiate a round. Process: 
· The facilitator creates small groups (3–4 members).

· In their small groups, members read/review the materials (see pages 7–10) and select 2 significant quotes.
· A volunteer starts a round by sharing 1 quote, but says nothing about why he or she chose the quote. 
· Each of the other members has 1 minute to respond to the passage, stating what they think of the passage.

· After all other members have responded, then first volunteer has the Last Word, commenting on the passage and on what he or she heard others say. 
· A second volunteer starts the second round by sharing a quote. 

· Continue for 15–20 minutes, then prompt all members to have an open dialogue about what they read for 5 minutes.

Sample prompts, graphic organizers, and templates are provided to support discussions and facilitate the identification of follow-up actions. These suggested activities can be found in the sections titled Reflection and Discussion Questions and Activities to Facilitate Implementation. These activities can be modified to align with appropriate program, school, or district priorities, as well as the expertise of the audience.

Meaning Making 

Essential ELA/ELD Framework Resources
Note: Some section titles are provided in parentheses to assist the reader in locating the referenced content.
	Ch.
	Pages
	Section Title
	Select Figures and Snapshots

	Introduction to the Framework
	1–14
	Introduction to the Framework
	· Fig. 1.1. Capacities of Literate Individuals

· Fig. 1.2. Values for Educating English Learners

	1
	8
	(Guiding Principles) 

– The responsibility for learners’ literacy and language development is shared
	

	2
	53
	Essential Considerations in ELA/Literacy and ELD Curriculum, Instruction, and Assessment 
	· Fig. 2.1. Circles of Implementation of ELA/Literacy and ELD Instruction 

	2
	69–78
	Key Themes of ELA/Literacy and ELD Instruction – Meaning Making 
	· Fig. 2.6. A Definition of Meaning Making as a Reader

· Fig. 2.7. The Standards’ Model of Text Complexity

· Fig. 2.8. Qualitative Dimensions of Text Complexity

· Fig. 2.9. Updated Text Complexity Grade Bands and Associated Ranges from Multiple Measures 

· Fig. 2.10. Strategies for Supporting Learners’ Engagement with Complex Text

· 2.11. Text–Dependent Questions 

	2
	90
	(Amplification of the Key Themes in the CA ELD Standards)

– Meaning Making and Content Knowledge
	

	2
	111–112
	ELD Instruction, Integrated ELD – A Focus on Meaning Making and Content: Supporting Comprehension and Interpretation of Complex Texts
	· Fig. 2.20. Sentence Unpacking 

	3
	136–141
	(Key Themes of ELA/Literacy and ELD Instruction) 

– Meaning Making 
	· Fig. 3.3. Contributors to Meaning Making with Text

· Fig. 3.4. Examples of Text–Dependent and Text–Independent Questions for Mr. Popper’s Penguins 

	3
	171–172
	(Key Themes of ELA/Literacy and ELD Instruction in Transitional Kindergarten)

– Meaning Making
	

	3
	201–204
	(Key Themes of ELA/Literacy and ELD Instruction in Kindergarten) 

– Meaning Making
	· Fig. 3.21 Story Map for Uncle Peter’s Amazing Chinese Wedding by Lenore Look

	3
	239–240
	(Key Themes of ELA/Literacy and ELD Instruction in Grade One)

– Meaning Making
	

	4
	289–293
	(Key Themes of ELA/Literacy and ELD Instruction) 

– Meaning Making
	· Fig. 4.3. Associated Ranges from Multiple Measures for the Grades Two and Three Text Complexity Band 

· Fig. 4.4. Comprehension Strategies and Descriptions

	4
	320
	(Key Themes of ELA/Literacy and ELD Instruction in Grade Two)

– Meaning Making 
	

	4
	352–353
	(Key Themes of ELA/Literacy and ELD Instruction in Grade Three)

– Meaning Making 
	

	5
	398–402
	(Key Themes of ELA/Literacy and ELD Instruction) 

– Meaning Making 
	· Fig. 5.3. Associated Ranges from Multiple Measures for the Grades Four and Five Text Complexity Band 

	5
	425–427
	(Key Themes of ELA/Literacy and ELD Instruction in Grade Four)

– Meaning Making
	· Fig. 5.9. Creating Questions for Close Analytic Reading of Complex Text

	5
	465–467
	(Key Themes of ELA/Literacy and ELD Instruction in Grade Five)

– Meaning Making
	

	6
	512–518
	(Key Themes of ELA/Literacy and ELD Instruction) 

– Meaning Making    
	· Fig. 6.3. Associated Ranges from Multiple Measures for the Grades Six through Eight Text Complexity Band

· Fig. 6.4. Recommendations from Writing to Read

	6
	549–552
	(Key Themes of ELA/Literacy and ELD Instruction in Grade Six)

– Meaning Making
	· Snapshot 6.1. Summary and Analysis of Stories, Designated ELD Connected to ELD in Grade Six

· Fig. 6.10. Text–Dependent Questions  


	Ch.
	Pages
	Section Title
	Select Figures and Snapshots

	6
	583–588
	(Key Themes of ELA/Literacy and ELD Instruction in Grade Seven)

– Meaning Making 
	· Fig. 6.18. Five Word Summary Strategy 

· Snapshot 6.5. Making Inferences Using a Graphic Organizer, Integrated ELA/Literacy and Science Lesson in Grade Seven 

	6
	617–619
	(Key Themes of ELA/Literacy and ELD Instruction in Grade Eight)

– Meaning Making
	· Fig. 6.26. Procedure for Identifying Main Ideas and Developing a Summary 

	7
	672–680
	(Key Themes of ELA/Literacy and ELD Instruction)

– Meaning Making 
	· Fig. 7.3. Associated Ranges from Multiple Measures for the Grades Nine and Ten and Eleven and Twelve Text Complexity Bands 

· Fig. 7.4. Questioning Culture Conditions

· Fig. 7.5. Joining the Conversation

· Fig. 7.6. What Good Readers Do When They Read

· Fig. 7.7. Key Dimensions of Support for Reading Development

	7
	724–725
	(Key Themes of ELA/Literacy and ELD Instruction in Grades Nine and Ten)

– Meaning Making
	· Fig. 7.17. Examples of Queries in Questioning the Author 

	7
	769–771
	(Key Themes of ELA/Literacy and ELD Instruction in Grades Eleven and Twelve)

– Meaning Making 
	· Snapshot 7.6. Reading Like a Scientist, Integrated ELA/Literacy and ELD in Grade Twelve 


Discussion Based on the Reading
Structure Opportunities to Share Insights from the Reading 

Designate a facilitator. The facilitator guides participants to conduct a close reading of the meaning making sections and resources in the ELA/ELD Framework. Although the facilitator may choose any appropriate reading strategy, including those mentioned on page 5, the following tool may not only prompt participants to identify those meaning making guidelines that resonate with their practice, it might also prompt self-reflection. 

Tracing the Meaning Making Theme
The tool on page 12 is designed to facilitate a close reading of the meaning making guidance and resources in the ELA/ELD Framework. Please note that the use of this tool is optional, and it can be modified to align with program, school, or district priorities, as well as the expertise of the audience. The sample included in the first row is provided to illustrate its use.
Directions: 

1. Each participant selects 3–4 statements or phrases from the sections they have read in the ELA/ELD Framework that focus on meaning making (see pages 7–10 for the ELA/ELD Framework resources focused on meaning making) and captures them in the first column, titled What the Text States.

2. For each statement or phrase, in the column titled My Interpretation, the participant writes what it means to him/her. 

3. Participants then consider what practices the ELA/ELD Framework suggests, either explicitly or implicitly, that may have an implication on student learning activities or the participant’s practice that might best promote meaning making.

4. Participants discuss their responses in pairs or small groups.  

Note: Having the opportunity to collaborate with others in order to discuss or refine instructional modifications may further encourage an individual’s perseverance in effectively implementing the chosen practice. 
Tracing the Meaning Making Theme
	What the Text States
	My Interpretation
	Implications for My Students/My Practice

	Example: “Inference making and critical reading are given substantial and explicit attention in every discipline” (p. 69). 
	Teaching literacy is an expectation of all teachers, not just/mainly ELA teachers.
	This aligns with my school’s focus on student performance, as opposed to “covering” a topic. So I need to make sure the tasks I structure for my students truly develop their reading comprehension and writing skills. I also need to give students regular opportunities to discuss their learning and present their work.

	
	
	

	
	
	

	
	
	

	
	
	


Reflection and Discussion Questions

Identify Effective Assessment Practices to Implement that Support Meaning Making 

Designate a facilitator. The facilitator guides participants to consider the following questions and prompts, based on the responses they captured in the previous activity in the Implications for My Students/My Practice column (see the Tracing the Meaning Making Theme activity on pages 11–12), then captures participants’ responses:

· Which practices (particularly those related to reading standards) are used in your classroom/program/school/district that are developing students’ meaning making skills? What evidence indicates that these practices are effective?

· As priorities change, students and teachers gain experience with new assessments, content/curriculum is realigned, or students’ needs evolve, some practices may no longer serve their original or intended purpose. Identify some practices that you may consider retiring. 

· Similarly, as priorities change, students and teachers gain experience with new assessments, content/curriculum is realigned, or students’ needs evolve, some innovative or promising practices may be called for. Identify some practices that you may consider incorporating into your classroom/program/school/district that support meaning making. 

Participants can capture their responses in the organizer titled Keep Doing, Stop Doing, Start Doing provided on page 14. 

Keep Doing, Stop Doing, Start Doing
	Keep Doing (Practices in your classroom/program/school/district—particularly those related to reading standards—with a proven, positive impact on meaning making skills) 



	Stop Doing (Practices to retire)
	Start Doing (Promising practices to implement)


Activity to Facilitate Implementation
Determine What Practices to Implement to Support Meaning Making
The instruction that supports meaning making you choose to implement may depend on students’ needs and local priorities. Consider which activities are the most important (those most likely to have an impact on student success) and which are the most urgent and cannot be put off until later. A third consideration is which actions you have the resources/capacity to implement.

Setting Goals and Keeping Track of the Success of Implementation

This tool is designed to guide the identification of a priority practice that supports meaning making. The sample included on page 16 is provided to illustrate its use. Please note that the use of this tool is optional, and it can be modified to align with program, school, or district priorities, as well as the expertise of the audience.

Directions: 

1. Each participant selects a priority practice to implement.

2. For the chosen priority practice, each participant writes a measurable goal. 

3. Participants then consider what instructional modifications and support best promote the success of the goal.

4. Participants periodically reflect on the growth students have made toward achieving the goal.  
Sample Goals 

Principal’s perspective: One hundred percent of the ELA, ELD, Math, Science, and History teachers (WHO) will employ at least one of five agreed-upon strategies (WHAT) regularly and with appropriate texts students read (WHEN) so that students experience a coherent set of expectations and support as they develop their meaning making skills (WHY).* 

Instructional Coach’s/TOSA’s perspective: Ninety percent of [the teachers I am working with] (WHO) will provide direct and explicit comprehension strategy instruction as well as opportunities for extended discussion of text meaning and interpretation (WHAT) regularly and strategically (WHEN) so that students improve their meaning making skills (WHY).*

*These sample goals are provided as a reference only. As educators develop similar goals, they will likely further define parameters and ensure they are aligned to local priorities.
Setting Goals and Keeping Track of the Success of Implementation
(This sample reflects a teacher’s perspective)

	Practice: Regularly build in opportunities for students to practice rereading strategies (making sure to move to inferential and analytical comprehension questions after the initial reading) to equip students to encounter and explain the various meanings in a text. 

	Measurable Goal
	Instructional Modifications
	Growth

	Ninety-five percent of my 4th period students (WHO) will read and reread texts to practice inferential and analytical comprehension strategies (WHAT) with every text (WHEN) so that they can discern the Levels of Meaning in literary texts or Purpose of informational texts (WHY).
	· I will be strategic in forming groups, making sure that students’ ability levels are compatible and those students who need more support have patient, able partners. 

· Our instructional materials already provide questions and prompts that require inferential and analytical reading. I will challenge students to come up with additional questions and prompts that require readers to come up with different interpretations based on their reading.  

· I will provide honest, encouraging feedback so students can reflect on and improve a) the process they follow when reading and interpreting texts and b) how clearly they articulate their reasoning as they explain their interpretations.
	Date: 9/16

For the most part, all of my students are successful when I guide and prompt them to consider multiple meanings in a text. Melissa, Mario, and Anton, however, tend to stick to literal interpretations. 

	
	
	Date: 9/22

I’ve made sure to partner Melissa, Mario, and Anton with students who are more proficient in this skill. I have also asked them to explain their reasoning as they come up with different interpretations. I can see progress! 

	
	
	Date: 9/28

Mario still does best with a partner, but all other students are able to come up with multiple interpretations of texts. 

The quality and thoroughness can still improve, but 100% of students are practicing inferential and analytical comprehension strategies!


Setting Goals and Keeping Track of the Success of Implementation
	Practice: 

	Measurable Goal
	Instructional Modifications
	Growth

	
	
	Date: 



	
	
	Date: 



	
	
	Date: 
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Abstract


 Meaning making is one of five key themes of a robust and comprehensive instructional program in ELA/literacy �for all students. This guide is intended to support California educators in the use of the components within �the ELA/ELD Framework that focus on meaning making, which is at the heart of ELA/literacy and ELD instruction.
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